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Abstract 

The aim of this research is to determine the effect of teachers’ burnout on their organizational commitment. The model 

of this research is correlational survey model. The participants of the study are 173 teachers working at elementary and 

secondary schools in Turkey. Maslach Burnout Inventory and Organizational Commitment Scale are used as data 

collection instruments. For data analysis, Pearson correlation analysis, and basic and multiple regression analysis are 

applied with SPSS. The findings of the study showed that emotional exhaustion dimension of burnout and compliance 

dimension of organizational commitment in terms of teachers’ perceptions were found at high level in comparison with 

other dimensions of burnout and organizational commitment. Also, it is determined that there is a negative, moderate 

and significant relationship between teachers’ burnout and their organizational commitment. Besides, teachers’ 

organizational commitment significantly predict their burnout. The findings of this research are discussed with related 

studies and some implications are presented. 
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1. Introduction 

The effectiveness and productivity of an organization can be achieved with its management and employees. The 

employees are expected to have a high level of commitment towards the organization in order to devote their time, 

ambition and effort to the organization. There is no doubt that the level of commitment of an employee may change 

depending on some variables. Burnout is one of the variables which have effect on commitment. This paper aims at 

investigating the two concepts, teachers’ organizational commitment and their burnout in the light of relevant literature. 

The paper extends its inquiry to investigate the effect of teachers’ burnout on their organizational commitment in a 

correlational survey study model. 

1.1 Burnout 

As a work-related problem, burnout is defined as ‘physical, mental or emotional exhaustion caused by long-term 

involvement’ in demanding workplace environment (Harrison, 1999:25). Maslach, Schaufeli and Leiter (2001) 

identified the dimensions of burnout as emotional exhaustion, depersonalization and loss of the sense of personal 

accomplishment. Emotional exhaustion is defined as the consumption of one’s emotional resources; depersonalization 

refers to detached attitude towards people at workplace; and the loss of personal accomplishment is defined as a state of 

ineffectiveness and inadequacy towards job performance and the situations faced at workplaces (Togia, 2005; Toker, 

2011). The most important dimension of burnout is emotional exhaustion (Tuğrul & Çelik, 2002) as it leads to losing 

the energy to continue the job. The term itself is associated with stress, fatigue and frustration experienced at working 

environments especially by those who are constantly in contact with other people (Arvidsson et al., 2016; Jacobson, 

2016; Özdemir & Demir, 2017). Teachers are among those professionals who experience burnout at a highest levels. 

Several studies have been devoted to defining, identifying and investigating teachers’ burnout (Friesen, Prokop & 

Sarros, 1988; Hock, 1988; Koustelios, 2001; Sarros & Sarros, 1987; Şahin, 2007).  

Teachers are reported to experience several physiological and psychological problems stemming from burnout (Tuğrul 

& Çelik, 2002) as teaching profession is stated to be one of the most stressful jobs (Antoniou et al., 2000). The relevant 

literature provides an exhaustive list of reasons of burnout for teachers. These are financial issues and time management 

problems (Guglielmi & Tatrow, 1998); classroom size, classroom population, school type (Sucuoğlu & Kuloğlu, 1996); 

discipline problems caused by students, external intervention to teaching practice, policy changes (Farber, 1984); and 

lack of support for stress sources (Çokluk, 2000). Among all, stress is the leading factor of burnout. It is crucial to 
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define the causes and sources of stress as well as providing teachers the ways of coping with them in order to prevent 

burnout (Muller, Gorrow, & Fiala, 2011; Tuğrul & Çelik, 2002). If not treated or prevented, burnout may cause 

neglecting or quitting job, losing the passion towards teaching, having problems with colleagues, friends, students or 

family (Erçen, 2009). 

1.2 Organizational Commitment 

Any organization exists and survives with its members. In order to ensure the vitality and success of organizations, it is 

essential to keep members committed to the organization they work for. Organizational commitment implies the 

strength of attachment employee has towards the organization s/he work for (Güney, 2011). In other words, 

organizational commitment is formed by the attitudes of employees towards their organization. There are several other 

concepts which are associated with the definition of organizational commitment such as loyalty (Luthans, 1995), 

internalized normative forces (Wiener, 1982), identification with organization’s values (Gaertner & Nollen, 1989), 

willingness to endeavour for organization (Martin & Bennet, 1996). Based on these conceptions, organizational 

commitment is formed by a) accepting and believing in the organizational values and aims, b) making extra effort to 

reach the organizational goals, and c) having a strong wish or willingness to sustain the membership of the organization 

(Allen & Meyer, 1990; Vandenberg & Scarpello, 1994). Though there are several other categorizations, one of the 

preferable categorization provides the dimensions of organizational commitment as follow: compliance, identification 

and internalization. These dimensions are consecutive. Compliance is defined an instrumental commitment based on 

awards (Güney, 2011). Compliance is the first and primitive step of commitment as its main drives are earning money, 

respect, power or promotion. Identification occurs if the values and beliefs of the organization are compatible with 

employees’ attitudes and behaviours. Identification is a kind of commitment based on the coherence of employee’s and 

organization’s values (Güney, 2011). Employees expect that their values are compatible with the values of the 

organization. Internalization exists when this compatibility is realized. According to Güney (2011), internalization is the 

most commonly desired type of commitment for organizations. Organizational commitment is accepted as a vital 

element for the success and quality of educational organizations. Balay (2014) implies the relationship between teachers’ 

organizational commitment and students’ academic success. According to Kushman (1992) there is a mutual 

relationship between organizational commitment and success; that is teachers’ organizational commitment not only 

affects students’ success but also gets affected by students’ success. Along with success, organizational commitment has 

close relationship with also organization’s management. As Kaya, Balay and Tınaz (2014) stated, school managers’ and 

teachers’ managerial effectiveness predicts their organizational commitment in a positive way. The relevant literature 

provides lots of studies investigating organizational commitment from various perspectives and its relationships with 

different variables (Berkovich, 2018; Bikmaradi, Fardmal, & Torabi, 2018; Liu & Bellibas, 2018; Sari & Seniati, 2018). 

1.3 Burnout and Organizational Commitment 

As a key concept in organizational structures, commitment has long been interrelated with burnout at various work 

contexts. Health organizations and schools are among the leading contexts in which professionals’ commitment and 

burnout levels are studied. This is because of the nature of those professionals who are reported to be exposed to 

burnout more than other professionals. Some examples of research conducted in various types of organizations are as 

follow: nurses (Demirel, Tohum & Kartal, 2017), call center employees (Ağraş & Genç, 2018), professionals from 

health sector (Arık & Turunç, 2016), and public managers (Meydan, Basım & Çetin, 2011). The relationship between 

organizational commitment and teachers’ burnout levels or status has been investigated at various contexts. Güneş, 

Bayraktaroğlu and Özen Kutanis (2009) implied the mediating roles of the two concepts on stress and organizational 

results. They conducted an experimental study in which data was collected through an organizational commitment scale 

and a burnout inventory. In another research, Çetin, Basım and Aydoğan (2011) conducted a correlational research on 

teachers and they found that organizational commitment has an important effect in explaining the dimensions of burnout. 

In an exploratory research study Nagar (2012) tested the relationship between burnout and organizational commitment 

in an indirect way. Nagar’s study explored the relationship between burnout and job satisfaction in the first step, then 

the study expanded its inquiry to find out whether the three concepts are linked. Nagar found that burnout, with its all 

dimensions, causes decreased job satisfaction which in turn influences organizational commitment. Werang, 

Asmaningrum and Irianto (2013) conducted a quantitative research to determine the relationship between burnout, 

organizational commitment and job performance in an elementary school context. Their research findings indicated a 

close relationship between burnout and commitment as well as burnout with job satisfaction. Sajid (2014) compared the 

levels of organizational commitment and burnout levels of teachers at public and private schools. Most of the studies in 

the relevant literature focus on dimensions of burnout and commitment. For example depersonalization and normative 

commitment (Shirazi, Beiki, Zamanian & Esapour, 2011), intellectual/emotional burnout and emotional commitment 

(Bulut, 2017), and emotional exhaustion and affective commitment (Li, 2014). 
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1.4 Aim of the study 

This research aims to investigate the effect of teachers’ burnout on their organizational commitment. In this reason, 

following questions are tried to be answered in this study: 

a) What are the levels of teachers’ burnout and organizational commitment? 

b) Is there any relationship between teachers’ burnout and organizational commitment? 

c) Do teachers’ organizational commitment significantly predict their burnout? 

2. Method 

2.1 Research Model 

In the present study, it is aimed to determine the effects of teachers’ burnout level on their organizational commitment 

by examining the relationship between teachers’ organizational commitment and their burnout levels. For this purpose, 

correlational survey model is applied.  

2.2 Participants 

One hundred seventy-three teachers who are working at public primary schools and public secondary schools in one of 

the provinces of Turkey are recruited for this study. Of the cohort of 173 teachers participating in the present study, 94 

(54, 3 %) are female and 79 (45, 7 %) are male. In terms of teachers’ professional degree, 70 (40, 5 %) of whom have 

1-5 years seniority, 52 (30, 1 %) of whom have 6-10 years seniority, 26 (15 %) of whom have 11-15 years seniority, 18 

(10, 4 %) of whom have 16-20 years seniority, 7 (4 %) of whom have 21 years and more seniority. Additionally, 78 (45, 

1 %) of the participants are elementary school teacher and 95 (54, 9 %) of them are subject matter teacher.  

2.3 Data Collection Tools 

In this study, Maslach Burnout Inventory is used for collecting data to determine the teachers’ burnout level while 

Organizational Commitment Scale is used for collecting data to determine the teachers’ organizational commitment levels. 

2.3.1 Maslach Burnout Inventory 

In order to determine the level of teachers’ burnout Maslach Burnout Inventory which is developed by Maslach and 

Jackson (1981) and adapted into Turkish by Ergin (1992) is used. This scale is composed of 20 items with five 

Likert-type grade. It includes three sub dimensions which are called as emotional exhaustion, depersonalization and loss 

of personal accomplishment. In this research, it is found that Cronbach alpha reliability coefficient that belongs to scale 

is 88. On the other hand, Cronbach alpha reliability coefficient that belongs to dimensions is found that reliability 

coefficient for emotional exhaustion is 83, reliability coefficient for depersonalization is 72 and reliability coefficient 

for reduced personal accomplishment is 71. 

2.3.2 Organizational Commitment Scale 

To determine the level of teachers’ organizational commitment level Organizational Commitment Scale that is 

developed by Balay (200) is used. This scale is composed of 27 items with five Likert-type grade. This scale has three 

sub dimensions namely compliance, identification and internalization. Cronbach alpha coefficient is used to determine 

the level of reliability of the scale. In this process, both the total alpha coefficient of the scale and the alpha value of 

sub-dimensions are calculated as well. It can be stated that Cronbach alpha reliability coefficient which belongs to scale 

is 89. On the other hand, Cronbach alpha reliability coefficient that belongs to dimensions is found that reliability 

coefficient for compliance is 70, reliability coefficient for identification is 87 and reliability coefficient for 

internalization is 91.  

2.4 Data Analysis 

Standard deviation, arithmetic mean, frequency, and percentage, correlation analysis, simple and multiple linear 

regression analysis are used for data analysis. Before correlation analysis and regression analysis between the variations 

are carried out, analysis of missing data and outliers are handled, normality, linearity and the problem of 

multicollinearity are examined. To test whether the set of data is normally distributed, coefficient of kurtosis and 

coefficient of skewness are employed. In the present study, the coefficient of skewness of the burnout is found as 0.15. 

In terms of sub dimensions of burnout, the coefficient of skewness is found as 0.28 for emotional exhaustion, 0.80 for 

depersonalization and -0.03 for less personal accomplishment. Additionally, the coefficient of kurtosis of the burnout is 

found as -0.52. On the other hand, the coefficient of kurtosis regarding sub dimensions of burnout is found as -0.62 for 

emotional exhaustion, 0.42 for depersonalization and -0.44 for loss of personal accomplishment.  

When coefficient of skewness regarding organizational commitment is checked, it is found as   -0.03. On the other 

hand, the coefficient of skewness related to sub dimensions of organizational commitment is found as -1.36 for 
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compliance, 0.13 for identification and -0.17 for internalization. Addition to these statistical data, the coefficient of 

kurtosis regarding organizational commitment is found as -0.28. In terms of sub dimensions of organizational 

commitment, the coefficient of kurtosis is found as 1.91 for compliance, -0.52 for identification and -0.35 for 

internalization. According to these findings, the data can be accepted as normally distributed. To determine whether 

there is multicollinearity problem between variables, the binary correlation between independent variables and 

dependent variables are investigated and it is found that the variables aren’t too highly correlated to create problems 

related to multicollinearity. 

3. Results 

Descriptive statistics related to variables of the present study and the relationships between these variables are shown in 

Table 1. 

Table 1. Mean and Standard Deviation of Variables and Relations among Variables 

Variables M Sd 1 1a 1b 1c 2 2a 2b 2c 

1.Burnout 2.27 .52 -        

1a. Emotional Exh. 2.54 .68 .90** -       

1b. Depersonalization 1.88 .68 .82** .62** -      

1c.Loss of Pers. Accomp. 2.21 .50 .77** .48** .52** -     

2.Org. Com. 3.70 .54 -.40** -.32** -.31** -.38** -    

2a.Compliance 4.23 .60 -.44** -.45** -.40** -.23** .61** -   

2b.Identification 3.20 .87 -.15* -.13 -.05 -.19* .82** .31** -  

2c.Internalization 3.64 .66 -.34** -.20** -.29** -.42** .84** .26** .54** - 

** p < .01; * p < .05 

As Table 1, shows that according to teachers’ perceptions, the distributions related to burnout and organizational 

commitment are investigated and the following results are found. In terms of sub dimension of burnout, the highest 

mean belongs to emotional exhaustion (M=2.54) while the lowest mean belongs to depersonalization (M=1.88). When 

the distributions regarding organizational commitment is examined, it can be seen that the highest mean belongs to 

compliance (M=4.23) which is one of the sub dimensions of organizational commitment and the lowest mean belongs 

to internalization (M=3.20) which is one also one of three sub dimensions of organizational commitment.  

When the correlation coefficients between variables are investigated, it is clear that there is a negative, medium level 

and significant relationship between burnout and organizational commitment (r=-.40, p<0.01). Furthermore, there is a 

negative and significant relationship between sub dimensions of burnout and the sub dimensions of organizational 

commitment. The strongest relationships between the sub dimensions of burnout and sub dimensions of organizational 

commitment are seen between emotional exhaustion and compliance (r=-.45, p <.01), loss of personal accomplishment 

and internalization (r = -.42, p < .01), depersonalization and compliance (r=-.40, p<.01). Additionally, there is not 

significant relationship between emotional exhaustion, depersonalization and identification. 

The findings related to sub dimensions of organizational commitments in the prediction of emotional exhaustion, which 

is one of the sub dimensions of burnout, are shown in Table 2.  

Table 2. The Results of Regression Analysis Regarding Sub dimensions of Organizational Commitment in the 

prediction of Emotional Exhaustion  

Variables B S.E. β t p 

Constant 4.96 .38  13.07 .00 
Compliance -.50 .08 -.44 -6.04 .00 
Identification .06 .07 .07 0.87 .39 
Internalization -.13 .09 -.13 -1.57 .12 

R=0.46  R2=0.21  F=15.13  p=0.00                                                                   

According to Table 2, there is a significant relation between compliance, identification, internalization and emotional 

exhaustion (R=0.46, R2=0.21, p<.01). According to this result, these predictor variables (compliance, identification, 

internalization) explain the variance of emotional exhaustion at level of 21 %. According to the standardized regression 

index (β) and t-scores, it can be said that compliance is a significant predictor of emotional exhaustion. 

The findings related to the sub dimensions of organizational commitments in the prediction of depersonalization that is 

one of the sub dimensions of burnout are shown in Table 3.  
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Table 3. The Results of Regression Analysis Regarding dimensions of Organizational Commitment in the prediction of 

Depersonalization 

Variables B S.E. β t p 

Constant 4.38 .37  11.82 .00 
Compliance -.45 .08 -.39 -5.53 .00 
Identification .20 .06 .25 3.12 .00 
Internalization -.34 .08 -.33 -4.12 .00 

R=0.49  R2=0.24  F=17.96  p=0.00   

As shown in Table 3, there is a significant relationship between compliance, identification, internalization and 

depersonalization (R=0.49, R2=0.24, p<.01). This result reveals that 24 % of total variance of depersonalization is up to 

the variables that are mentioned namely compliance, identification, and internalization. When the standardized 

regression index (β) and t-scores are examined, it can be said that compliance, identification, internalization are 

significant predictors of depersonalization. 

The findings related to the dimensions of organizational commitment in the prediction of loss of personal 

accomplishment, which is one of the dimensions of burnout, are given in Table 4.  

Table 4. The Results of Regression Analysis Regarding Sub dimensions of Organizational Commitment in the 

prediction of Loss of Personal Accomplishment  

Variables B S.E. β t p 

Constant 3.77 .28  13.33 .00 
Compliance -.13 .06 -.15 -2.02 .04 
Identification .05 .05 .08 0.97 .33 
Internalization -.33 .06 -.42 -5.11 .00 

R=0.44  R2=0.20  F=13.61  p=0.00 

According to Table 4, there is a significant relationship between compliance, identification, internalization and loss of 

personal accomplishment (R=0.44, R2=0.20, p<.05). This result shows that these predictor variables (compliance, 

identification, internalization) explain the variance of loss of personal accomplishment at level of 20 %. When the 

standardized regression index (β) and t-scores are examined, it is seen that compliance and internalization are 

significant predictors of loss of personal accomplishment. 

The findings related to organizational commitments in the prediction of burnout are given in Table 5.  

Table 5. The Results of Simple Linear Regression Analysis Regarding Organizational Commitment in the prediction of 

Burnout 

Variables B         S.E. β t p 

Constant 3.69 .25 - 14.57 0.00 
Org. Com. -.38 .07 -.40 -5.64 0.00 

R=0.40 R2=0.16 F=31.81     P=0.000 

As shown in Table 5, according to the perceptions of teachers, there is a significant relationship between organizational 

commitment and burnout (R=0.40, R2=0.16, p<0.01). It is found that the predictive power of organizational 

commitment for burnout. Organizational commitment explains the variance of burnout at level of 16 %. 

4. Conclusion, Discussion and Recommendations 

The purpose of this paper is to determine the effects of teachers’ burnout level on their organizational commitment by 

examining the relationship between teachers’ organizational commitment and their burnout levels. The results of the 

present study indicate that there is a negative and significant relationship between teachers’ burnout level and their 

organizational commitment. Additionally, teachers’ perceptions regarding organizational commitment play a significant 

role as a predictor of teachers’ perceptions regarding burnout. 

When the results of the research are examined, it is found that teachers’ burnout level is low and they show the highest 

level of burnout in emotional exhaustion sub dimensions. It can be said that teachers show the highest level of burnout 

when it is compared with the other professions because of the fact that teaching profession makes teachers emotionally 

spent and this profession requires to sacrifice and effective communication (Baltaş & Baltaş, 1993). In reviewing the 

literature, it is seen that the results of the studies namely Girgin and Baysal (2005), Karacan (2012), Kırılmaz, Çelen 

and Sarp (2003) and Ulutaşdemir (2012) support the results of the present study. In reference to their work which aims 

to investigate the burnout levels of special education teachers, Girgin and Baysal (2005) determine that teachers show 

higher level of burnout. The study which is conducted by Karacan (2012) reveals that the teachers who work at private 

schools display the highest level of burnout in emotional exhaustion subdimension. According to findings of the study 

in which participants are recruited from a group of teachers who work at primary education, Kırılmaz, Çelen and Sarp 
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(2003) explain that teachers experience emotional exhaustion. When Ulutaşdemir (2012) investigates the factors which 

affect the teachers’ burnout levels, she finds that values regarding teachers’ emotional exhaustion are higher than the 

values related to the other dimensions. In contradistinction to this finding, Gündüz (2012) states that school counselors 

show the highest level of burnout in depersonalization sub dimensions. 

In the present study examining the teachers’ organizational commitment levels, it is found that teachers mostly feel 

committed in compliance sub dimensions. On the other hand, teachers’ organizational commitment level is low in 

identification which is another sub dimension of organizational commitment. The results of the studies which are 

conducted on organizational commitment reveal that teachers’ organizational commitment levels are higher in 

internalization when it is compared with the other sub dimensions. (Erdaş, 2009; Kul & Güçlü, 2010; Sezer, 2005). As a 

result of the study which gives an account of organizational commitment levels of primary education teachers, it is 

found that teachers have high level of organizational commitment in internalization (Erdaş, 2009). Similarly, in their 

research which is conducted to determine the organizational commitment level of physical education teachers, Kul and 

Güçlü (2010) detect that teachers display higher level of organizational commitment in internalization while they 

display lower level of organizational commitment in compliance. Sezer (2005) also reports that teachers are mostly 

committed to school in internalization sub dimensions.  

According to the results of the study, it is found that there is a negative and significant relationship between teachers’ 

burnout levels and their organizational commitment levels. In other words, the more teachers’ burnout levels decrease, 

the more their organizational commitment levels increase. Furthermore, organizational commitment plays a significant 

role as a predictor of teachers’ burnout levels. The fact that teachers have higher organizational commitment levels leads 

to decrease in burnout. Previous studies in the literature regarding the relationship between organizational commitment 

and burnout level, support results of the present study. (Arık & Turunç, 2016; Bulut, 2017; Çetin, Basım & Aydoğan, 

2011; Çutuk, 2011; Demirel, Tohum & Kartal, 2017; Güneş, Bayraktaroğlu & Özen Kutanis, 2009; Haghani, Hazraty & 

Moosivand, 2016; Sajid, 2014; Werang, Asmaningrum & Irianto, 2013; Yasmin & Marzuki, 2015). Arık and Turunç 

(2016) find that burnout levels of employees from the health sector are negatively related to organizational commitment. 

As a result of the study examining the relationships between academicians’ organizational commitment level and their 

burnout level, Bulut (2017) detects that there are significant relationships between academicians’ organizational 

commitment level and their burnout level. As a consequence of the study conducted to explore the relationship between 

teachers’ burnout level and their organizational commitment level, Çetin, Basım and Aydoğan (2011) state that there are 

significant correlations between organizational commitment’s sub dimensions and burnout sub dimensions. Çutuk (2011) 

finds that burnout levels of sport club employees have an impact on their organizational commitment. Demirel, Tohum 

and Kartal (2017) hold a study on nurses to determine the effect of burnout on organizational commitment and they 

reveal that burnout has an effect on organizational commitment. The findings of the study which is conducted in a state 

university by Güneş, Bayraktaroğlu and Özen Kutanis (2009) show that there are significant relationships between 

employees’ organizational commitment and their burnout levels. Additionally, Haghani, Hazraty and Moosivand (2016) 

find that there is a significant relationship between organizational commitment and burnout as a result of the data 

collected from employees working at social security association. Sajid (2014) analyzes the data collected from teachers 

and he concludes that there is a significant relationship between organizational commitment and burnout and he reveals 

that job satisfaction plays a mediating role. Werang, Asmaningrum and Irianto (2013) deduce that there are significant 

relationships between occupational burnout and organizational commitment. The results of the study which is designed 

by Yasmin and Marzuki (2015) reveals that normative commitment has a significant impact on nurse’s burnout levels. 

The results of the study reveal that organizational commitment has an effect on teachers’ burnout levels. In this aspect, the 

following suggestions are listed by the help of the results of the present study: Because of the fact that teachers have high level 

of emotional exhaustion, there must be some adjustment regarding this topic to decrease the level of emotional exhaustion. 

Teachers mostly feel committed in compliance sub dimensions which means that teachers fail to fully internalize their 

profession. In this aspect, panels and workshops can be held to make teachers internalized their own profession. 
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