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Abstract

The success of an educational institution is heavily based on instructors’ occupational satisfaction and their happiness at
their workplace. Therefore, determining the case of the instructors’ wellbeing in order to improve working standards is
really important to sustain high quality in education. In this sense, this study set out to identify state of academicians in
terms of their level of burnout, vigor and occupational satisfaction at a department of Fine Arts Education at Uludag
University. All 42 academician participants attended the study. To determine the level of burnout and vigor,
Shirom-Melamed Burnout Measure was employed, and to learn participants’ occupational satisfaction levels, a
questionnaire developed by authors was used. The results show that burnout and vigor have negative correlation and
occupational satisfaction has negatively correlated with emotional exhaustion, which is a sub-dimension of burnout but
positively correlated with physical strength, which is a sub-dimension of vigor. Moreover, it is determined that the
academicians who go to the doctor less frequently have higher occupational satisfaction and the academicians who are
facing health issues have higher level of burnout. The results confirm that health status significantly affects one
sub-dimension of burnout, which is physical fatigue.
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1. Introduction

Occupational satisfaction is the most common issue of today’s modern world. People working in almost all professions
work longer and more, which decreases occupational satisfactions and increases their level of burnout. Occupational
satisfaction can be defined as a body of feelings that a person has towards inner and outer factors related with his job
(Kilic, Tanrikulu and Ugur, 2013). Furthermore, high burnout level is associated to unwell job satisfaction (Evans et al.,
2006; Gursel and Sunbul, 2002; Koustelios and Tsigilis, 2005; Ogresta, Rusac and Zorec, 2008; Ozyurt, Hayran and Sur,
2006) and job burnout is also common as a result of intense relations and stressful workplaces (Filiz, 2014). Burnout
was first defined by Freudenberger in 1974 as the feeling physically and emotionally exhausted due to the job
conditions. Unfortunately, when compared to other professions, teachers have high levels of exhaustion (Maslach,
Jackson, and Leiter, 1996; Schaufeli and Enzmann, 1998).

In academia, the level of burnout and satisfaction affects the quality of the education, the number of the contributions
into the field of science and bringing innovations to their own field. In other words, only when the academic staff is
satisfied with their working conditions, they can become creative, productive and ready to create new ideas for their
profession. Karabiyik, Eker and Anbar (2008)’s study determines that work environment, administrative workload,
academic workload, promotion and evaluation and research fund have effect on burnout among academicians. It is
known that burnout is a serious issue that could lead many teachers to resign (Cooper, 2016). Maslach, Schaufeli and
Leiter (2001) divide job burnout into three dimensions which are exhaustion, cynicism and inefficiency. Burnout was
initially found in professions that involve interaction with people (Bayram, Gursakal, and Bilgel, 2010). This is
probably because of the intensity of interpersonal relations when they take up too much of the job. It is known that a
bullying management style, often faced by professionals such as healthcare workers and teachers, has a damage on
personal health, morale and performance (Cooper, 2016).

Academic vigor, on the other hand, refers to having sufficient amount of energy and mental wellbeing while engaging
academic work; having enthusiasm and inspiration towards their job; and being able to focus on work, as well as feeling
happy (Schaufeli, Salanova, Gonzdes-Romaand Bakker, 2002; Schaufeli and Bakker, 2004). Derinbay (2012) finds negative
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correlation between occupational satisfaction and burnout, which means the occupational satisfaction increases as the burnout
level decreases. It may not be wrong to conclude that the academicians whose level of vigor is high find the urge to take their
teaching one step ahead and expand their horizon and viewpoints so as to be better educators in their field.

In a study, which is carried out in Ondokuz Mayis University, it is found that female academicians have significantly
higher level of burnout when compared to male academicians (Cavusoglu, Unver, Dogan, Islamoglu, and Ozdemir, 2015).
Derinbay (2012) who studies the burnout levels of academicians using Maslach Burnout Inventory states that emotional
exhaustion (a sub-dimension of Burnout) is higher among female academicians and also occupational satisfaction is higher
among male academicians. However, there is no significant difference in either other sub-dimensions (depersonalization
and personal success levels) or total burnout scores, when analyzed in terms of gender. Kucuksuleymanoglu (2007), in her
study carried out in the Department of Education at Uludag University, states that female academicians, single
academicians and academicians age between 21 and 30 have higher level of burnout. Otacioglu (2008) carries out a study
on in-service music teachers and finds out that male teachers and novice teachers’ level of burnout is higher and teachers in
state schools feel burnout more than the ones working in private schools.

Unfortunately, the literature on the burnout and vigor levels of academicians at Fine Arts Education Departments is not
enough to obtain accurate information to determine the state of academicians’ levels of burnout and vigor. Therefore,
this current study set out to determine the burnout, vigor and occupational satisfaction levels of academicians who work
at the Department of Fine Arts Education.

2. Method
2.1 Research Model

This study is an associational research. Fraenkel, Wallen, and Hyun (2012) describe the associational research as a
research in which the relationships among variables are studied without manipulating them. In this study, firstly,
participants’ health status and the number of doctor visits in a year were analyzed in terms of gender and age. Following
this, academicians’ burnout, vigor and occupational satisfaction levels were analyzed in terms of gender, age, health
status, doctor visit in a year, and years of service. The correlations between Burnout, vigor and occupational satisfaction
levels were also investigated.

2.2 Sampling

Forty-two academic staff working in Fine Arts Education Department participated voluntarily to the study. 24 participants
were female (mean age = 42.21, SD = 8.85) and 18 participants were male (mean age = 49.61, SD = 9.15). The average
years of service for participants is 20.80 (SD = 9.11). Table 1 shows detailed information about academicians participated
in the study. Data about variables age, health status, number of doctor visits in a year and years of service were collected in
a continuous scale. In order for readers to understand easier, table also shows grouped frequencies.

Table 1. Demographic characteristics of the participants

N % M +SD Mdn
Gender
Male 18 429
Female 24 571
Age 45.38 +£9.61 44.00
28-32 5 119
33-37 4 95
38-42 4 95
43-47 15 357
48-52 6 143
53-57 3 71
58+ ) 5 119
Health Status 719122 7.00
5,00 2 48
6,00 13 31.0
7,00 10 238
8,00 9 214
9,00 L 8 19.0
Number of doctor visits in a year 3.33+391 2.00
0-2 23 54.8
3-5 12 286
6-8 4 95
o+ ) 3 71
Years of Service 20.81 +£9.11 21.00
15-11 6 143
12-18 10 238
19-25 16 38.1
26-32 5 119
33+ 5 119

“For the evaluation of the health status of the participants a self-reporting 10-point scale was used (1 very bad to 10
excellent)
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2.3 Data Collection Tools

In the study, participants’ burnout levels were measured via Shirom-Melamed Burnout Measure (2005). Translated into
Turkish by Bilgel, Bayram, Ozdemir, Dogan and Ekin (2012), Shirom-Melamed Burnout Measure (SMBM) has three
subscales. The three subscales are the physical fatigue (PF) factor (6 items), the cognitive weariness (CW) factor (5
items), and the emotional exhaustion (EEXx) factor (3 items). All 14 items were measured on a 7-point Likert-type scale.
Bilgel et al. (2012) confirmed the three-factor structure of the Turkish version of Shirom-Melamed Burnout Measure. In
the recent study The Cronbach o calculated to assess the internal consistency for total scale is 0.91; for PF factor it is
0.93; for CW factor it is 0.89 and for EEX factor it is 0.86.

In order to measure vigor levels Shirom-Melamed Vigor Measure (2005) was employed. The Shirom-Melamed Burnout
Measure (SMVM) was translated into Turkish and its three-factor structure was confirmed by Bilgel et al. (2012). Three
factors are physical strength (PHY, 5 items); emotional energy (EE, 4 items); and cognitive liveliness (CL, 3 items). All
14 items were measured on a 7-point Likert-type scale. In the recent study the Cronbach a calculated to assess the
internal consistency for total scale is 0.88; for PHY factor it is 0.87; for EE factor it is 0.86 and for CL factor it is 0.84.

Participants’ occupational satisfaction levels were measured by a questionnaire (OSQ) developed by authors (see
appendix). In the process of writing the items, a semi-structured interview with 10 academic staff was conducted. They
were asked to tell what would make them satisfy with their occupations. After the interview 20 statements that show the
occupational satisfaction were chosen for the questionnaire. These 20 items were measured using a 5-point Likert-type
scale, where 1 = strongly disagree, and 5 = strongly agree. The Cronbach a calculated to assess the internal consistency
of OSQ is 0.85

In order to determine participants’ feeling about their health, participants were asked to indicate their health condition
using a 10-point scale, from 1 = very unhealthy to 10 = very healthy.

2.4 Data Analysis

In order to analyze participants’ health status and the number of doctor visits in a year in terms of gender and age
Mann-Whitney U test was employed. Burnout, vigor and occupational satisfaction levels were analyzed in terms of
gender, age, health status, the number of doctor visits in a year, and years of service using t-tests. Pearson correlation
coefficients were calculated in order to determine the relationship between burnout, vigor and occupational satisfaction
levels.

3. Results
3.1 Analysis of Health Scores and the Number of Doctor Visits by Gender and Age

The mean health scores of the participants were 7.19 +1.21 (women = 7.20 =1.28, men = 7.16 +1.15) No statistically
significant difference was found between the mean health scores of male and female participants, U = 209.5, p = 0.865.
The mean health scores of the participants who were 44 years old and younger were 7.09 #1.10; the mean health scores
of those aged over 44 were 7.30 +=1.34. There was no statistically significant difference between health scores in terms
of age, U =202, p = 0.640.

The average number of doctor visits was 3.33 +£3.90 (women = 3.54 +4.26, men = 3.05 £ 3.47). There was no
statistically significant difference between the number of doctor visits of women and men, U = 204.5 p = 0.767. The
average number of doctor visits of the participants who were 44 years old and younger was 3.31 £+3.53; for those over
44, it was 3.35 +4.36. There was no statistically significant difference in the number of doctor visits in terms of age, U
=2016, p=0.919.

3.2 Analysis of SMBM, SMVM and OSQ

Mean score, standard deviations and Cronbach a values of SMB, SMVM and OSQ are given in table 2. Alpha values
indicate that all scales and subscales are reliable.

Table 2. Means, standard deviations and Cronbach a values for SMBM, SMVM and OSQ

Measures Item M SD Cronbach o
SMBM 14 2.78 0.43 91
PF (physical fatigue) 3.11 0.36 .93
CW (cognitive weariness) 2.71 0.25 .89
EEx (emotional exhaustion) 2.27 0.20 .86
SMVM 2 5.16 0.22 .88
PHY (physical Strength) 5.04 0.12 .87
CL (cognitive liveliness) 5.25 0.06 .84
EE (emotional energy) 5.23 0.34 .86
0sQ 0 3.45 0.44 .85

NP WOORFRPWOOo
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Table 3 shows the results of t-test analysis of SMBM, SMVM and OSQ in terms of gender. Although female
academicians have slightly higher scores for SMBM and its sub-dimensions, difference is not statistically significant.
When SMVM is considered, male academicians’ scores are slightly higher but with no significant difference. For OSQ
scores, even though female academicians’ scores were higher, difference was not big enough for a significant result.

Table 3. Comparison of scores (SMBM, SMVM, 0SQ) by gender
t da  p Mean Difference SE Difference Cohen's d

SMBM 0.929 40.00 0.358 0.247 0.266 0.290
PF 0.866 40.00 0.391 0.285 0.329 0.270
CW 0.366 40.00 0.716 0.125 0.341 0.114
EEx 1.047 40.00 0.302 0.375 0.358 0.326
SMVM -0.811 40.00 0.422 -0.188 0.231 -0.253
PHY  -1.013 40.00 0.317 -0.244 0.241 -0.316
CL -0.984 40.00 0.331 -0.333 0.339 -0.307
EE -0.021 40.00 0.983 -0.007 0.327 -0.007
OSQ 1.328 40.00 0.192 0.197 0.149 0.414

Note. Negative t values indicate that scores of males (n = 18) are higher than females (n = 24).

In table 4, comparison of scores by age is given. As it is seen in the table, none of the scores differentiate according to
age. Table 4. Comparison of scores (SMBM, SMVM, 0OSQ) by age

t df p Mean Difference SE Difference Cohen's d

SMBM 0.321 40.00 0.750 0.085 0.266 0.099
PF 0.235 40.00 0.815 0.077 0.328 0.073
Cw -0.030 40.00 0.977 -0.010 0.339 -0.009
EEx  0.729 40.00 0.470 0.261 0.358 0.225
SMVM -0.671 40.00 0.506 -0.154 0.230 -0.207
PHY  -0.649 40.00 0.520 -0.156 0.241 -0.201
CL -0.541 40.00 0.591 -0.183 0.339 -0.167
EE -0.401 40.00 0.691 -0.130 0.323 -0.124
0OSQ -0.913 40.00 0.367 -0.136 0.149 -0.282

Note. Negative t values indicate that scores of participants above median age (n = 20) are higher than rest (n = 22).

As it is seen in table 5, none of SMBM, SMVM or OSQ scores differentiate in terms of years of service. However,
difference between physical fatigue scores of senior and novice academicians is worth mentioning. Although it is not
significant (p = 0.076) seniors PF scores are higher than novices (Mean Difference = 0.575).

Table 5. Comparison of scores (SMBM, SMVM, 0SQ) by years of service

t da  p Mean Difference SE Difference Cohen's d
SMBM -1.051 40.00 0.300 -0.276 0.263 -0.325
PF -1.820 40.00 0.076 -0.575 0.316 -0.562
CW  -0.425 40.00 0.673 -0.144 0.338 -0.131
EEX 0.282 40.00 0.779 0.102 0.360 0.087
SMVM -0.883 40.00 0.383 -0.202 0.229 -0.273
PHY  -0.173 40.00 0.864 -0.042 0.242 -0.053
CL -0.732 40.00 0.469 -0.247 0.338 -0.226
EE -1.156 40.00 0.255 -0.368 0.318 -0.357
0OSQ -0.750 40.00 0.457 -0.112 0.149 -0.232

Note. Negative t values indicate that scores of participants above median years of service (n = 20) are higher than rest (n
=22).

As table 6 shows, the only score differentiate according to the number of doctor visits in a year is OSQ. Academicians
with lower number of doctor visits have higher occupational satisfaction, t(40) = 2.136, p = .039, with a medium-sized
effect, d = 0.662.
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Table 6. Comparison of scores (SMBM, SMVM, 0SQ) by the number of doctor visits in a year

t df p Mean Difference SE Difference Cohen's d
SMBM 0.660 40.00 0.513 0.175 0.266 0.205
PF 0.156 40.00 0.877 0.051 0.330 0.048
CW 1.147 40.00 0.258 0.384 0.335 0.355
EEx  0.211 40.00 0.834 0.076 0.361 0.066
SMVM 0.511 40.00 0.612 0.118 0.231 0.158
PHY  0.605 40.00 0.548 0.146 0.242 0.188
CL -0.143 40.00 0.887 -0.049 0.341 -0.044
EE 0.643 40.00 0.524 0.208 0.323 0.199
OSQ 2.136 40.00 0.039 0.305 0.143 0.662

Note. Negative t values indicate that scores of participants with above median doctor visit number (n = 19) are higher
than rest (n = 23).

Table 7 shows academicians who feel more healthy have lower SMBM scores, t(40) = 2.448, p = .019, with a
medium-sized effect, d = 0.769. Similarly those academicians have lower PF scores, t(40) = 2.483, p = .017, with a
medium-sized effect, d = 0.781. Although those academicians’ CW scores were lower as well, this difference was not
significant. The OSQ scores differentiate in favour of academicians with higher health status, t(40) = -2.476, p = .018,

with a medium-sized effect, d = -0.778.
Table 7. Comparison of scores (SMBM, SMVM, 0SQ) by health status

t df p Mean Difference SE Difference Cohen's d
SMBM 2.448 40.00 0.019 0.618 0.253 0.769
PF 2.483 40.00 0.017 0.773 0.311 0.781
Ccw 1.221 40.00 0.229 0.413 0.338 0.384
EEx  1.852 40.00 0.071 0.651 0.351 0.582
SMVM -0.493 40.00 0.625 -0.115 0.234 -0.155
PHY  -1.549 40.00 0.129 -0.371 0.239 -0.487
CL 0.377 40.00 0.708 0.130 0.345 0.119
EE 0.059 40.00 0.953 0.019 0.329 0.019
OSQ  -2.476 40.00 0.018 -0.353 0.142 -0.778

Note. Negative t values indicate that scores of participants with above median health status (n = 17) are higher than rest
(n =25).

As table 8 indicates, burnout and vigor have negative correlation. Occupational satisfaction has negatively correlated
with emotional exhaustion, which is a sub-dimension of burnout but positively correlated with physical strength, which
is a sub-dimension of vigor.

Table 8. Pearson Correlations

SMBM PF CW EEx SMVMPHY CL EE 0SQ
SMBM —

PF 0.832 7 —

CW  0.822 770469 ™ —

EEx 0.642 770.311 © 0.413 " —

SMVM -0.415™ -0.308" -0.277 -0.435"" —

PHY -0.51277"-0.546""-0.355" -0.214 0.816"" —

CL -0.308° -0.188 -0.262 -0.310" 0.821°70.651"" —

EE -0.166 -0.000 -0.055 -0.486°70.731770.299 0.360"—
0SQ -0.266 -0.213 -0.140 -0.311" 0.258 0.309" 0.170 0.130 —

“p<.05 "p<.01, " p<.001

When mean scores are accepted as cut-off point, 19 academicians (45.2%) had burnout. 12 (63.2%) of those who had burnout
were female. Twenty academicians (47.6%) were vigorous and 10 (50%) of those were female. Totally 26 academicians’
(61.9%) OSQ scores were higher than the average score. Of those who had higher scores 15 (58%) were female.

4. Conclusion and Discussion

This study has set out to find out the academicians’ level of burnout, vigor and occupational satisfaction, working at a
Fine Arts Education Department. The study contributes to our understanding of key points which may affect the
efficacy of academicians’ work force and wellbeing at their jobs.

The results related to burnout levels of the academicians suggest that even if the female academicians’ level of burnout
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is slightly higher than male academicians’, the sample size is not sufficient to detect significant difference. When
literature is reviewed, there are some studies who find significantly higher female scores and some studies are unable to
detect any difference in terms of gender. For example; Derinbay (2012) states that emotional exhaustion (a
sub-dimension of burnout) is higher among female academicians, but there is no significant difference in other
sub-dimensions (depersonalization and personal success levels) or total burnout scores. This finding is consistent with
that of Cavusoglu et al. (2015) who state female academicians have significantly higher level of burnout when
compared to male academicians.

The results of vigor levels of the academicians show that male academicians’ level of vigor is slightly higher than
female academicians’ in all of the sub-dimensions and total of SMVVM. However, the differences are not significant.
Similarly, in the study by Bayram et al. (2010) male academicians are found to be more vigorous than females
significantly, except EE sub-dimension of SMVM.

When it comes to occupational satisfaction questionnaire, female academicians seem to have higher occupational
satisfaction, although there is no statistically significant difference between scores. This result is not consistent with
data obtained in Derinbay (2012)’s study in which she states that occupational satisfaction is higher among male
academicians. However, in another study by Bilge, Akman and Kelecioglu (2007), they find no significant relation
between the variables of occupational satisfaction and gender.

Kucuksuleymanoglu (2007), whose study is carried out in the Department of Education at Uludag University, states that
academicians age between 21 and 30 have higher level of burnout. However, in any of the dimensions of this current
study, it turns out that age variable does not have any impact. Also, we find that the level of physical fatigue seems to
increase according to the years of service, even though it is not significant.

This study also takes health status of the academicians into consideration. The results reveal that the academicians who
go to the doctor less frequently have higher occupational satisfaction. Moreover, the academicians who are facing health
issues have higher level of burnout. The results confirm that health status significantly affects one sub-dimension of
burnout, which is physical fatigue. Although the result is not significant, academicians who have declared that their
health status is good have lower level of emotional exhaustion, whereas cognitive weariness is not affected. However,
there was no significant difference among academicians’ vigor scores in terms of health status.

From the point of correlational relations, it is seen that burnout and vigor have negative correlation. Occupational
satisfaction has negatively correlated with emotional exhaustion, which is a sub-dimension of burnout but positively
correlated with physical strength, which is a sub-dimension of vigor. Derinbay (2012) also detects negative correlation
between occupational satisfaction and burnout.

Taken together, the current data highlight the importance of replicating this type of studies frequently as they are
essential for an institution to operate at full capacity. Administrations should be determined to carry on observing the
problems and support academicians to create constructive atmosphere.

5. Suggestions

This work contributes to existing knowledge of academicians’ level of burnout, vigor and occupational satisfaction by
adding the specific case of Fine Arts Education Department at Uludag University. Since educators working in all levels
of education are vital for the education system to work efficiently and effectively, their burnout levels should regularly
be determined and necessary improvements should be made to create fruitful job atmosphere for them. Educators
should feel satisfied with their jobs in order to be creative and productive. If necessary steps should not be taken and
educators are left alone, nothing much can be expected than failure in all steps in education system. Thus, these kinds of
studies must be done repetitively.
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Appendix

Occupational Satisfaction Questionnaire Strongly Disagree Neither Agree nor  Agree Strongly
Disagree (1) 2) Disagree (3) (4) Agree (5)

1- I chose to work in the music / arts education
section by myself.

2- Every morning, | come to the school with great
enthusiasm.

3- | am satisfied with the education | gave in my
department.

4- | find that the remaining time from the classes is
sufficient for my individual studies.

5- | think the lesson hours in the program are
satisfactory.

6- | find the curriculum in this department to be
qualified enough.

7- 1 think that the physical environment and
facilities in the department are sufficient for my
success.

8- | believe that working in this department helps
me develop a lot.

9- | think it is important for my future career to
work in this department.

10- | am generally satisfied with the behaviour of
my students.

11- | find the cultural and artistic activities in the
department satisfactory in terms of quality.

12- 1 find the cultural and artistic activities in the
department (numerically) sufficient.

13- | think that the environment in the department
strengthens friendship relations.

14-1 think that the cooperation and support between
the teaching staff is sufficient.

15- I think the instructors are well equipped in their
fields.

16- | think the department is well managed.

17- 1 think the general atmosphere of the university
is good.

18- In this department, | feel that academicians and
students are appreciated.

19- If | came back, | would choose the same
university and department again.

20- 1 would advise those who will come after me to
choose this department.
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